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Abstract: Teachers are a vital factor contributing to the changes currently underway and through the
Professional Learning Community as proposed in the Malaysian Education Development Plan 2013-
2025. There are two parts to this research instrument; the first is the Professional Learning
Community instrument, which consists of three sections, namely the critical elements, human
resources, and structure of the school. In contrast, the second instrument is the Instrument of
Teacher Attitude Towards Change that includes three dimensions, namely cognitive, affective, and
behavioural. The findings show that there is a very weak negative relationship and insignificant
between the two variables.

Keywords: Professional Learning Community, Teacher Attitude Towards Change, Malaysian
Education Development Plan.

Introduction

Various efforts are being undertaken by the Ministry of Education Malaysia (MOE) in tandem with
the rapidly changing knowledge and information sector aimed at improving the quality of education
in Malaysia. These changes require that everyone in the education sector make the paradigm shift,
especially for teachers, by enhancing their professional knowledge and skills. Therefore, to produce
students with knowledge and skills, some things need to be addressed by all parties. Individuals need
to develop their skills, especially teachers involved in making changes. The Professional Learning
Community (PLC) has long been used in developed countries to enhance pedagogy among their
educators. Consistent implementation must implement so that the PLC can have maximum impact
on the PLC culture. It because the PLC can develop a high perception of learning among teachers
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through the inclusion of a learning culture among every member of the school community (Hord,
1997; Zuraidah, 2010).

The Malaysian Education Development Plan 2013 - 2025 (MEDP) proposes the PLC as a means of
enhancing teacher professionalism through knowledge sharing among teachers and school staff.
Culturing PLC in schools is an ongoing effort that helps teachers improve their pedagogy so that
teaching can be useful and sustainable. The PLC connects schools with school-based professionals to
continue to share learning to improve student achievement by applying the knowledge they have
learned. However, the learning community involves interpersonal relationships such as warmth
shown in families, neighbours, or any group that is carefully related and tends to families with pure
intentions (Senge, 1990; Hord, 1997).

Problem Statement

The Malaysian Education Development Plan (MEDP) 2013-2025 in the process of transforming
education that involves large-scale changes requires teachers to be agents of change. Therefore, the
Ministry of Education Malaysia (MOE) has proposed the Professional Learning Community (PLC) as a
way to help teachers get involved in this change. Teachers are one of the main factors that are driving
the change that is happening now. Still, if this is the attitude of the teacher towards the move, it will
slow down and slow down the transition. Although teachers are in an ever-changing dynamic
environment, teachers' attitudes toward change (TATC) remain a question mark. According to the Tai
study in 2017, many teachers do not have high TATC. However, fewer studies have been conducted
to determine the relationship between PLC and TATC in Malaysia.

Professional Learning
Community’s Factors.

1. Critical elements Teacher Attitudes Towards
2. Human resources Change
3. Structure of the

school

Figure 1: Conceptual Framework

Literature Review

Professional Learning Community

Professional Learning Community (PLC) is a culture of learning in the school where teachers are
learning, and students also learn all the communities in the school are learning together. Some
academics define the PLC as one who continues to learn to adapt to the ever-changing changes.
Teachers in schools who practice PLC can help change their teaching practices and focus on the
learning and teaching needs of active students. In other words, the PLC concern with developing a
new culture in schools that are learning culture and continuing to learn as it evolves. The PLC today
is the most powerful strategy and structure in efforts to improve and improve school effectiveness
(Carla, 2009; Scherer, 2009; Zuraidah, Rahimah, Muhammad, & Hailan, 2012).
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Table 2: Professional Learning Community’s Factors.
No. Factor Description Source
1. Critical There are four main elements of the sharing session: (1) Eriksson&
elements The knowledge sharing process: the process of knowledge Dickson
creation and dissemination. (2) Information technology (2000)
infrastructure: tools and systems that support the
dissemination of information. (3) The catalyst: media that
facilitates and disseminates information. (4) Values,
standards, and procedures: social and cultural values that
influence individual thinking.
2. Human Human and social resources are essential for the (Louis &
resources development of the PLC to include openness to Kruse, 1995).
improvement, trust and respect, cognitive and skills
building, supportive leadership, and outreach, which will
consider in the form of mutual trust.
3. Structure of Structural conditions are where, where, and how staff Hord (2004)
the school regularly gather as units for learning, decision-making,
problem-solving, and creative work that characterize the
professional learning community.

Teacher Attitudes Toward Change

Teacher attitudes to change (TATC) are internal factors that influence teachers 'choices about
teachers' personal preferences or the tendency to respond to change. It refers to the positive or
negative overall evaluative judgment of the change initiative implemented by his school (Tai, 2013).
Generally, teachers' attitudes toward change include teacher cognition about change, affective
responses to change, and behavioural tendencies toward change and there are local studies showing
that TATC is at a moderate level (Abu Hassan, Rabbani, Shukor & Abdul Majid, 2018). Azwar (2010)
outlined the factors that influence teachers' attitudes. First, teachers experience the effect left by
personal experience, which is the basis for the formation of the attitude. The attitude becomes more
comfortable when the teacher's expertise involves emotional factors. Second is the influence of
essential individuals on the teacher. Individuals tend to have the same attitude as individuals who
are crucial to them. The third is a cultural influence because the culture has a significant impact on
the individual without realizing it. Culture shapes the experiences of its people. Fourth, through the
medium of information and news should be conveyed with facts and influenced by the attitude of
the speaker and change the attitude of the listener or reader. Fifth is that education, religion, and
concepts conveyed through culture and religion influence the belief system. It indirectly affects the
teacher's attitude and, ultimately, the emotional factor. The attitude is sometimes influenced by the
emotion that serves as a channel for communicating dissatisfaction or a mechanism for defending
the individual's ego.

PLCs Help Change Schools
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The success of the change in school is the result of the change required by the school staff, especially
the teachers. The level of readiness at the school level is a critical aspect of achieving the objectives
of the implementation of the PLC. The focus on change readiness and acceptance of the PLC should
focus at the school level as fundamentally improving the need for collective behaviour change in
redefining school change. School readiness define as the degree of commitment to change and the
effectiveness of variation shown by each layer of schoolchildren to implement change management
programs within the organization, namely school (Weiner, 2009). Experienced change management
specialists are essential for establishing a school readiness for change that involves a collective effort
that lies within the scope of a leadership perspective.

In conclusion, elements of administrative leadership have identified as key change agents and
contributing factors to the successful implementation of PLCs in schools (Kotter & Schlesinger, 2008;
Weiner, 2009; Norshidah, 2011). The outdated headteacher's leadership style is out of the 21st
century and has to transform into a more strategic, innovative, and futuristic leadership style. As
such, leadership elements, and strategic leadership, in particular, have been widely described as one
of the critical drivers for ensuring the PLC runs effectively (Ronquillo 2011). Strategic leaders play an
essential role in every strategic change implementation in the school (Lahtero & Kuusilehto-Awale,
2013), while each of the strategic leadership actions positively contributes to effective strategy
implementation (Hitt, Ireland & Hoskisson, 2007). However, theoretically, strategic leadership is not
a new category of leadership but rather a critical dimension of leadership activity (Davies & Davies,
2006) that positively influences school performance, innovation, learning, and change (Vera &
Crossan, 2004). To increase the likelihood of success in change efforts, the focus should be on the
leadership ability to lead the implementation of strategies and address any changes that may occur
(Judge, Thoresen, Pucik & Welbourne, 1999) by enhancing the element of readiness in turn (Chuzairy
& Mohammad, 2013).

Methodology

Research Method

A guantitative design was chosen for this study because according to Creswell's (2014) quantitative
method it is appropriate to explain the relationship between variables in the research and how
variables influence other variables and to determine whether these factors expected to be generated
(Gay, Mills & Airs, 2012). Also, quantitative research has been found suitable for this study that
examines the effects of variables on outcomes and to test and explain theories that can apply to large
populations (Creswell, 2009). This study involved teachers in Malaysian schools.

Instrument of Study

There are two parts to this research instrument. The first is a Professional student Community
instrument based on the article "Building professional community in schools" by Kruse, Louis, and
Bryk (1994), which contains three sections that are critical elements, human resources, and structural
conditions in schools. The "School Reform Initiative" compiled the questionnaire. The second part is
the adaptation of the previous study, namely Tai & Omar's (2014) study of teacher attitude toward
change, which encompasses three dimensions: cognitive, affective, and behavioural.
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Study Respondents

A total of 384 teachers in Malaysian randomly selected as respondents for this study. The size
respondents in study were determined based on the population proportions of the Krejice & Morgan
studies. The sample size based on Krejcie & Morgan, which determines the sample size if the
population size is 75,000 to 1,000,000, requiring respondents between 382 and 384 and above
(Krejcie & Morgan, 1970).

Study Findings
The findings of this study were to find correlations between Professional Learning Community and

Teacher Attitudes Towards Change.

Table 2: Correlation value and description

Correlation Values Description
+0.01 -£0.20 very weak
+0.21 - +0.40 weak
+0.41 - +0.60 moderate
10.61 —-+0.80 strong
+0.81-+1.00 very strong

To determine the correlation values are very weak, weak, moderate, strong and very strong as
suggested by Alias (1992) based on the following table 2.

Table 3: Correlation between Professional Learning
Community with Teacher Attitudes Towards Change
Teacher Attitudes Towards Change

Professional *r Sig.
Learning -0.053 0.303
Community

*Pearson Correlation

Table 3 shows the Pearson correlation, r, is —-0.053, a very weak negative relationship, and this value
is not significant (p> 0.05). This r value shows an indication of a very weak negative relationship and
insignificant between the Professional Learning Communities and Teacher Attitudes Towards
Change, r =-0.053, n = 384, p> 0.05.

Table 4: Correlation between Professional Learning
Community (critical elements) with Teacher Attitudes

Towards Change
Teacher Attitudes Towards Change

Professional Learning  *r Sig.

Community -0.098 0.055

(critical elements)

*Pearson Correlation
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Table 4 shows the Pearson correlation, r, is —-0.098, a very weak negative relationship, and this value
is not significant (p> 0.05). This r value shows an indication of a very weak negative relationship and
insignificant between the Professional Learning Communities (critical elements) and Teacher
Attitudes Towards Change, r = -0.098, n = 384, p> 0.05.

Table 5: Correlation between Professional Learning
Community (human resources) with Teacher Attitudes
Towards Change

Teacher Attitudes Towards Change

Professional *r Sig.
Learning -0.002 0.962
Community

(critical elements)
*Pearson Correlation

Table 5 shows the Pearson correlation, r, is —=0.002, a very weak negative relationship, and this value
is not significant (p> 0.05). This r value shows an indication of a very weak negative relationship and
insignificant between the Professional Learning Communities (human resources) and Teacher
Attitudes Towards Change, r =-0.002, n = 384, p> 0.05.

Table 6: Correlation between Professional Learning
Community (human resources) with Teacher Attitudes
Towards Change

Teacher Attitudes Towards Change

Professional *r Sig.
Learning -0.040 0.434
Community

(critical elements)
*Pearson Correlation

Table 6 shows the Pearson correlation, r, is -0.040, a very weak negative relationship, and this value
is not significant (p> 0.05). This r value shows an indication of a very weak negative relationship and
insignificant between the Professional Learning Communities (human resources) and Teacher
Attitudes Towards Change, r =-0.040, n = 384, p> 0.05.

Conclusion

The findings show a fragile relationship between the three PLC factors, namely critical elements,
human resources, and structural conditions in schools with teachers' attitudes toward change (TATC).
Therefore, changes need to be made at the school level to meet all three PLC factors to have a more
positive impact on teachers' attitudes towards change (TATC). This is because TATC can be enhanced
with the training, understanding, and importance of change understood by school teachers.
Therefore, the importance of change should be started regularly to ensure TATC can be improved.
Teachers are agents of change that are one of the critical factors for change and transformation in
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education to work smoothly and successfully. This finding can help relevant parties find solutions to
ensure that PLCs can help TATC be enhanced to a high level. The researcher proposes further studies
to determine the actual level of PLC implementation in schools and the actual level of teachers'
understanding of PLC implementation.
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